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BOOK REVIEWS 
LEADERS AND THEIR LEARNING 
compiled by B Evans (1993) for 
Department of Employment, Education and 
Training: 
Commonwealth of Australia 
The text Leaders and Their Learning, is an 
outcome ~f the National Project on Leadership and 
Management Training for Principals. 
The challenges facing pri~cipals ar~ cla.rified as 
restructuring, changes m orgamsatIOn and 
funding, curriculum, assessment of students and 
acquisition and appraisal of staff. (v). A concern 
expressed is, Are educational leaders prepared for 
these changes? (v) 
The foci suggested in facing these changes ~re that 
the work of principals must address teaching an.d 
learning processes for. s~dents' .success (3). This 
incorporates areas of Justice, SOCial class, c~lture, 
gender and special needs (3), an unders:andm~ of 
national and international trends, and mcreasmg 
partnership formalisation (4). 
To assist principals, the rela~ionshi'p. between 
leadership and management IS clanfIed. The 
former encompasses vision, clarification of .g?al 
achievement, consultative measures of decIsI~n 
making and creating an atmosphere wher~m 
learning and empowerment occur (4), .w~Ile 
management ensures practic~~ and ~r~amsatlOn 
reflect planning, accountabIlIty, ef~IcIen~y and 
effectiveness (4). The areas for conSIderatIon for 
professional develo,Pmen.t by principals are 
identified as fmancIal development, 
entrepreneurship and restructuring. 
Within the National Project, principals indicated 
five leadership styles as important - organis~tional, 
educational, cultural, political and reflective (8); 
these styles demand a combinatio~ of 
understandings and skills (8). EducatI?nal 
leadership demands knowledge of edu~atlOnal 
change, courses, learning processes, c~rnculum, 
assessment, policy and natIonal i?lobalIssues, and 
instructional technology. Skills needed are 
interpretation, articulation, reflection, evaluation 
and technological competence (8-9). 
Organisational leadership requires knowledg~ of 
organisational change, structures, ethICS, 
networking, reform, empowerment, an~ morale 
with some of the skills required bemg self 
reflection, co-operation, liaison, power sh~ring, 
morale boosting, policy in action, and sharmg of 
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expertise (12). Cultural leadership entails 
knowledge of a school' s et~os ~nd culture . 
requires analysis, co-ordmatIOn~ 
diagnosis, planning and resolutIOn 
Political leadership entails knowledge of 
societal trends, future directions, policy 
administrative priority and negoti~t~on 
with the ability to engage, mO~Ihse, 
nurture and communicate as some Important 
(17). Reflective leadership requires knowledge 
one's own characteristics and theories 
leadership thus allowing for ana~ysis and . 
skills to be practised (18). ReflectIve leadership 
seen to influence choice of profes 
development activities wh.erein 
planning, support,. reflectIOn,. feedba 
networking are establIshed (22). It mvolves 
modes of practice which incorporate knowledge 
theory and research. 
It was the concern for quality profe 
development which initiated the establisI:ment 
the National Project on LeadershIp 
Management Training For ~rincipals. The 
suggests possible courses avaIlable for 
development and gives samples of recent 
the area. It is a worthwhile text for 
initiatives as an individual principal or for 
with others in regional leadership ventures. 
be important for principals to share and 
progress and worthwhile exper~ences, 
acknowledge difficulties expenenced 
develop professionally within the 
suggested in Leadership and Le. anun.g. 
text might provide case studIes of --::-~;-" 
experiences. 
E Jacqueline McGilp, Australian 
University (Victoria) 
Maureen Michael, St Andrew's 
Glasgow, Scotland 
J.B., and Moore, P.J. (1993). Processes of 
ing (3rd ed). Sydney: Prentice Hall. 
typical introductory educational psychology 
is a North American concoction. Themes from 
psychology, cognitive psychology, 
theory and social psychology are 
""'!lIL'''''- in these books, and much else besides. 
from US classrooms predominates nearly 
terpretations of the teaching-learning matrix. 
authors of these volumes pander to every taste 
the texts contain a little of everything to satisfy 
dispositions of teachers and students. These 
are usually given copious space on the 
shelves of most academics working in the 
so, all is not well in this area. The American 
of the reality of educational psychology 
lacks subtlety and coherence, possibly 
the subject matter is so diverse. The 
are often scathing of those who have 
previously about educational psychology 
and Burt are usually criticised at length) 
views of practising teachers are also 
(they are said not to understand what 
has to about critical issues). The 
pede:str:ian account of elementary 
in a colourful magazine-
this is a pity because the American 
(particularly the Journal of Educational 
ublished by The American 
ICnUllJl'.lCcU Association) reveal the lively and 
nature of the subject area. 
this text any different? Do Biggs and Moore 
more than our cultural cousins? Do 
better than the Americans at their own 
I believe they do. The text is lively and 
In many ways the book's organisation is 
(the topics learning, memory and 
:lll:","llLt: dominate many pages), in other ways 
so especially in the treatment of metacognition 
motivation. Overall, the arguments in the book 
.well stated and supported by important 
findings. 
most admirable aspect of this book is its focus 
current issues of interest to novice students of 
UC(1l11JIL The authors are sympathetic to the 
of beginning teachers in the everyday work 
onment. The work is closely tied to 
lUl()l!:lCCllissues that are of concern to teachers 
primary and secondary classes. The authors 
experience in the field and don't presume to 
to the uninitiated. The chapters on 
and teaching for better learning are 
challenging. The book also contains a 
ground-breaking emphasis on the 
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psychology of reading, a topic much neglected in 
books of this type. The chapters on intelligence and 
learning are comprehensive and cover the most 
contentious topics. Biggs's preference for. 
simultaneous and successive processing models is 
evident, but the issue is not pressed unduly and 
other points of view are given fair treatment. The 
componential theory is given due attention and its 
educational implications of this view ar~ discussed 
at length. . 
The book has a lively style. It has been written with 
university students in mind and the authors have 
used an informal language to explain much of the 
content. There are many inserts in the text (boxes, 
motivational diversions and accounts of relevant 
research) to keep a reader's interest. The text has 
advanced organisers at the beginning of each 
chapter to focus the attention of instructors and 
students. Some of this material in the text can be 
adapted to form the basis of a good visual 
presentations (which may be used as overheads for 
class). The chapter summaries are particularly well 
done and a useful guide to the arguments 
presented in the text. The activities at the end of 
chapters are clearly organised and of good value to 
the university staff member looking for tutorial 
material to guide learners in class. The instructor's 
manual has also been compiled with care and 
should be a real help to the busy lecturer. The latter 
is a comprehensive package and contains much 
that will be helpful in interpreting the major 
themes of the book. 
One or two other features may influence the book's 
selection as a text. Students in their first year of 
university will not find it an easy read. There is an 
expectation (implied or otherwise) that the 
students of this text have a sound understanding 
of basic psychological concepts. For example, the 
book contains rather pointed criticisms of Piaget's 
theory, but it does not include a comprehensive 
exposition of his theory. If Piaget had been treated 
previously in other courses the approach is 
justified. If not, students may flounder in trying to 
understand the complexities of the authors' 
arguments. In my view it is a text for upper-level 
undergraduate and Dip Ed courses and not a book 
for first year undergraduate students. 
Some aspects of the text may cause irritation. I was 
somewhat concerned by the uncritical adoption of 
constructivism as a theoretical direction for much 
of the book. This doctrine (in part derived from the 
views of Kuhn) had received almost total 
acceptance in many fields of education and 
psychology. Constructivism extends into matters 
of primitive epistemology (What can children 
know of the world? and What is their view of 
61 
Australian Journal of Teacher Education 
reality?) with implications ~or matters. of 
philosophical concern. AdmIttedly, nOVIce 
teachers need to understand that children will 
construct a personal reality that may be very 
different from a mature adult's views (Piaget's 
basic insight), but this does not mean that the 
developing child is fabricating a view of wor!d that 
is totally discrepant from an adult's perceptions of 
everyday phenomena. One key fact about 
cognitive development is that children do n:~e 
progressive gains in perceptual and cogmtIve 
maturity over time (ie from stage to stage, in terms 
of Piaget's theory). With maturity children do get 
a better and more realistic view of the world and 
its wonders. The views of the scientific realists do 
need better representation in texts of this type. The 
debate between scientific realism and 
constructivism (prevalent in current work in the 
philosophy of science, such as that by Boyd, Gasper 
& Trout (1991) and others) needs better 
representation in this and other educational 
psychological texts. The recent work of Flavell, 
Miller and Miller (1993) in the cognitive 
psychology field could be used to counterbalance 
this doctrine. 
My concern is with the chapter on exceptional 
children. The authors expound the view that one 
should define this subject matter in terms of the 
definition of creativity and high intelligence. They 
concentrate on divergent and convergent abilities 
and then use this framework to analyse the needs 
of children with disabilities. In this they have not 
succeeded. The resulting chapter is a distortion of 
reality (my preference for scientific realism is not 
clearly apparent) and will not assist the students to 
understand the basic concepts and legitimate 
solutions to major problems in the field of 
educational psychology. As well, there is no 
meaningful distinction between the concepts of 
learning disability and intellectual handicap. I 
found this chapter the weakest in the book. 
Overall, this text falls into the highly recommended 
category. It is probably the best book on 
educational psychology available in print and is 
ideally suited to Australian students. The th~rd 
edition is immeasurably better than earher 
editions. It is not without fault, but the few 
weaknesses it does possess are compensated for by 
the high quality of the exposition and exemplary 
coverage of psychological concepts. Students of 
education will gain a great deal from this book if 
they delve into its pages and critically analyse the 
content. 
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the Prophets Deserts Come: The Struggle to 
Australian Political Culture 
A book that offers a coherent and accessible 
e of the current struggle to redefine 
political culture. For all those frustrated 
teachers, school administrators and 
feeling the pain of economic rationalist 
this book is essential reading. From the 
Deserts Come (1992) is a book that makes a 
contribution to both our understanding of 
potential resistance to the agenda of the 
It is a sharp reminder that 
is a part of a much broader ideological 
to reshape Australia's cultural, economic 
political values and practices. 
be impossible in a short review to do 
to the range and scope of this book. I shall 
. LU'''''''«u., on the central arguments of Frankel' s 
and the implications for education. Boris 
book sets out to expose the' arid 
ces spreading from the current 
of political, economic and cultural 
and why their socio-cultural and 
.t1cal-,eC()ll()mlC diagnoses and solutions of our 
will create 'both social deserts as well as 
ecological ones' (p.5). 
the process Boris Frankel offers a powerful, 
and challenging analysis of the dominant 
base on a 'globally competitive' 
. Frankel argues that the economic 
lUVHCl.U" l belief in 'ever-expanding industrial 
ever-decreasing use of human labour 
and market competitiveness, 
cost-cutting efficiencies in all public and 
services combined with a miraculous 
in consumer's disposal income is 
inconsistent and highly irrational' 
. In his view, the New Right, Old Right and 
Far-Right offer solutions that only vary in 
of their authoritarianism, conservatism, 
and inequality (p.334). 
is just as scathing of the Accordists. He 
they suffer from the same fundamental 
as earlier generations of Social Democratic 
The Accordists he argues, have 
the inward looking national Keynesian 
of the Whitlam era and instead, pinned 
for greater welfare and justice on the 
of an ever-expanding global market. 
contends that the belief in the 'globally 
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competitive good-fairy private sector is just as big 
an illusion as earlier misplaced hopes in the 
cooperation of local businesses' (p.334). 
In Frankel's view, the lessons of the past two 
decades show that neither the feminist nor green 
movements have established the credentials to 
effectively counter the political, social and 
economic dominance of the 'dries'. Despite their 
opposition to the economisation of Australian 
public and private life, Frankel believes they will 
remain marginal so long as they continue to ignore 
major economic - political issues. 
In the case of feminism, Frankel argues that it has 
abandoned a radical socio-political agenda in 
favour of a narrow theoreticism and piece-meal 
reformism thus presenting no threat to mainstream 
culture. He believes there is no shortage of former 
feminists who earlier denounced 'male' 
organisational and cultural practices only to join 
the career 'boys'. Thus feminism continues as both 
a marginal movement and part of the redefined 
mainstream culture (p.209) . 
Frankel is of the opinion that the green movement 
will also remain a marginal and comfortable 
middle-class movement unless it can show the 
feasibility of its genUinely exciting utopian 
alternatives. This means persuading millions of 
Australian workers and their dependents of how 
they will be better off in relation to jobs, income, 
security and lifestyle. He says that while everyone 
had become an 'environmentalist' very few 
became radical political economists and alternative 
cultural practitioners (p.226-227). 
In Frankel's view, these social movements can only 
become an effective alternative to the dominant 
political-cultural if they develop' detailed agendas 
based on new forms of political administration and 
decision making, plus new legal, educational, 
tele-communication, social welfare, energy, and 
cultural structures that are compatible with an 
environmental sustainable economy' (p.335). In 
short, they must construct a workable alternative 
political economy. 
Turning to the postmodernists and 
post-structuralists Frankel argues that most of 
them are economically illiterate. He considers that 
most of the 'critical readings of written and 
audio-visual 'texts' rarely went beyond this 
'culturist activity'. He believes that postmodern 
politics became little more than the application of 
post-structuralist theories to all sorts of cultural 
products divorced from anti-capitalist politics 
(p.195). Franke1 is critical of postmodernists for 
their failure to address vital economic matters 
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